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  The roles and responsibilities of theatre makers 
 

Knowledge and understanding should cover: 

 the activities each may undertake on a day-to-day basis 
 the aspect(s) of the rehearsal/performance process each is accountable for (their 

contribution to the whole production being a success). 
 

Theatre Maker Role and responsibilities  

Playwright    This is the name given to the person who writes the play. 
Performer A performer is an actor or entertainer who realises a role or performance in 

front of an audience. 
Understudy An actor who studies another’s role so that they can take over when needed. 
Lighting designer The lighting designer is responsible for designing the lighting states and, if 

required, special lighting effects for a performance. The final design will 
result in a lighting plot which is a list of the lighting states and their cues. 

Sound designer The sound designer is responsible for designing the sound required for a 
performance. This may include underscoring, intro and outro music as well 
as specific effects. The final design will result in a sound plot which is a list of 
the sounds required and their cues. 

Set designer The set designer is responsible for the design of the set for a performance. 
They will work closely with the director and other designers so that there is 
unity between all the designs and the needs of the performance. 

Costume designer The person who designs the costumes for a performance. The costume 
department of a theatre is often called the wardrobe. 

Puppet designer The person who designs the puppets for a performance. 
Technician A person who works backstage either setting up technical equipment such as 

microphones or rigging lights before a production or operating technical 
equipment during a performance.  

Director A director is in charge of the artistic elements of a production. A director will 
often have the initial creative idea (‘concept’) for a production, will work with 
the actors in rehearsal, and will collaborate with designers and the technical 
team to realise this idea in performance. 

Stage manager The Stage Manager is in charge of all aspects of backstage, including the 
backstage crew. They will oversee everything that happens backstage 
before, during and after a performance. During the rehearsal period, the 
Stage Manager and their team will make sure that all props are found or 
made, scene changes are rehearsed and smooth, and all other aspects of 
backstage are prepared. They are also in charge of the rehearsal schedule.  

Theatre manager This is the person who is responsible for and manages the front-of- house 
team who deal with the audience during the production (for example, the box 
office manager, ushers and similar staff).  
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    Stage positioning & configuration – starter games 
 

The Placement Game 

The aim of the game is to encourage students to use the stage abbreviations and also 
to become familiar with the different stage configurations 

Either in groups or as a class define a stage configuration use the students, chairs or 
tape to mark this out. 

Only the students who correctly identify the configuration are allowed into the 
performance space. 

Once in the space either the teacher or a student names someone in the space and 
calls out a specific stage position which they have to move to. 

This game does become more difficult when, for example, the traverse or thrust 
configurations are used. 

 

Link Up Games 

 

GAME 1: The aim with this game is for students to gain an understanding of job roles 
and responsibilities. 

Prepare 2 sets of cards 

1 set identifies the role 

The other set identifies the responsibilities 

Hand the cards out and ask the students to pair the roles and responsibilities 

Check the correct identification as a class 

 

GAME 2: The aim with this game is to familiarise students with stage positions and 
stage configurations. 

Prepare 3 sets of cards 

1 set has a picture or drawing of the configuration of a  performance space on this is 
marked a stage position  
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the 2nd set has the name of the configuration 

the 3rd set identifies the stage position 

Hand the cards out and ask the students to link the name of the configuration and the 
correct stage position to the performance space 

Check the correct identifications as a class 

 

GAME3: The aim with this game is for students to gain an understanding of job roles 
and responsibilities (a good one for visual learners). 

Prepare 2 sets of cards 

1 set has a picture of , for example, a costume, set, lighting grid, props table 

The other set identifies the job roles and responsibilities that match the pictures on 
the first set of cards 

Hand the cards out and ask the students to pair the picture to the correct role and 
responsibility 

Check the correct identifications as a class 

 

The Actor’s On the Stage 

This is a drama take on the farmer’s in his den the aim is to reinforce an awareness of 
all the elements and personnel that work together to create a performance. Have fun 
with your own combinations of what the actor wants; you may find it useful to issue 
the cards from the Pair Up Game. 

Create a circle with the ‘actor’ in the middle 

The actor calls out what he/she wants; e.g. The actor wants a costume, lighting, a 
prompt, a prop etc. 

Develop the game further by throwing another aspect in such as a particular stage 
configuration 

Throw a sound effect bomb by calling out SFX (imagined or recorded) which 
everyone in the space  must react to 

Throw a lighting bomb by calling out LX (imagined or recorded) which everyone in the 
space must react to 

TIP – you can develop/ adapt this game by changing the actor to another specific job 
role 
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The Who Am I Game 

This is a take on a very well-known party game. The aim is to foster understanding of 
the different job roles and responsibilities in the theatre. 

A card or sticker is put on each student’s back with the name or title of a specific job 
role identified.  

The students have to correctly identify what their title or job role is by asking 
questions of other students as they move around the room. 

When they have guessed correctly they must move to the side of the room. 
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  Strategies for exploring the set plays  
 

“The Crucible”: Ways into the text – performing 

 Improvise a scene where a trial is being held to judge an innocent man of 
witchcraft. Allocate roles such as judge, jury, accuser, defendant. 

 Excuses, excuses, create a scene where a group of friends have been discovered 
doing something they know to be wrong but one person is denying having taken 
part. 

 Prove it, working in pairs or small groups one person has to prove their innocence 
of something they have been accused of 

 Mime a scene where one student is serving another a meal, the object is to create 
tension through non-verbal communication. 

 The gossip game where the aim is to try and top the revelations from other 
students in the group. 

 

“The Crucible”: Ways into the text – design 

 Choose a section of the play which could be set using simple furniture and props, 
e.g. the Proctor’s kitchen, the courtroom, the cell in Salem. 

 Use aprons, headscarves, long skirts, jerkins and hats to create an impression of 
costume. 

 Sound effects of softly dripping water and rustling noises create an eerie and 
chilling effect for a jail scene especially if the lighting is at a low intensity. 

 Simple make-up can be used to create contrasts between characters, ruddy 
cheeks for farmers, lines to denote age, scars and bruises for those in jail. 

 Consider using puppets in the court scene to illustrate how the girls are being 
manipulated. 

 

“Blood Brothers”: Ways into the text – performing 

 Play aged 7 nearly 8 games such as cops and robbers, Simon says, tig, zip-zap-
boing or mime playing marbles, hopscotch or ball games. 

 Improvise an enduring friendship ritual to include specific actions and a solemn 
oath. 

 Superstitions and consequences; speak the superstition and act out the supposed 
consequence. 

 Status games such as master and servant, rich and poor, parent and child. 
 Improvise a scene which a narrator has to start and finish in such a way as to 

create a sense of foreboding. 
 Show an online guide to creating a Liverpool accent and encourage your students 

to speak lines from the text using this accent. 
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“Blood Brothers”: Ways into the text – design 

 Choose a section of the play which could be set using simple furniture and props, 
e.g. Mrs Lyons’s living room, the classroom, Mrs Johnstone’s kitchen. 

 Find pieces of clothing which will help to establish a character, e.g. a long dark 
coat for the Narrator, shorts and baggy jumpers for the children, an apron for Mrs 
J. 

 Use sound for the transitions between moments in the play such as dance music, 
the ring of a bus as it moves off, a school bell, countryside effects and support 
these with appropriate lighting effects. 

 Research into what was fashionable in terms of make-up and hair styles for the 
chosen period and consider effective ways of showing how the characters age 
during the play. 

 

“The 39 Steps”: Ways into the text – performing 

 Quick fire characterisation; played as a game in groups or as a whole class this is 
great fun. Use sundry items of costume and/or props to change character both 
physically and vocally. 

 Improvise scenarios which are performed in a melodramatic style such as sinister 
spies, suspicious travelling companions. Focus on pace and characterisation. 

 Status and class are an important in this play so work on how this is shown in e.g. 
Sc.5 the Milkman and Hannay. 

 Experiment with accents and voices in general, there is a variety of them to play 
around with from RP to Mr. Memory’s “thankoo” by way of Scotland. 

 Develop the previous work physically to demonstrate character realisation. 
 

“The 39 Steps”: Ways into the text – design 

 Choose a section of the play which could be set using simple furniture and props, 
e.g. Hannay’s flat, the train, crofter’s cottage, hotel reception. 

 A selection of hats, coats and basic props would be useful to allow students to 
experiment with quick changes and character transitions.  

 Plenty of opportunities here for really creative lighting and sound effects such as 
the train, interiors and exteriors, but make sure they suit the action and the period.  

 Research into what was fashionable in terms of make-up and hair styles for the 
chosen period; a pencilled or stick on moustache for Hannay is a must.  

 Consider using puppets for comic opportunities, e.g. creating a moment outside 
Hannay’s flat where a puppet is seen standing under a street light or even for the 
whole of the Forth Bridge scene. 

 

“Hansel and Gretel”: Ways into the text – performing 

 This would make an excellent TIE piece, so think primary school/ family audience 
and a fast paced approach with confident direct address and lively storytelling. 

 To establish the style improvise panto scenes or simple folk tales in a heightened 
and exaggerated manner. 

 Use physical theatre to create “living” scenery. 
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 Become the farmyard animals, developing from simple mimed actions to noisy 
interacting, feeding, gossiping animals who own the space. 

 Experiment with chorus and choral opportunities. 
 Improvise around themes such as fear, hunger, status, family. 
 

“Hansel and Gretel”: Ways into the text – design 

 Choose a section of the play which could be set using simple furniture and props, 
e.g. the farmyard with a tree and washing line, the forest, Gretel’s new invention, 
the witch’s house. 

 Have fun with the creation of costumes; rubber gloves for chicken feet, bonnets 
made out of card, decorator’s dungarees are fairly inexpensive and take a dye 
really well. 

 Many opportunities here for really creative and unusual sounds and lighting 
effects as well as the more usual; think atmospheric and even eerie.  

 Make-up could be as simple as ruddy cheeks which then have to become sallow 
or more complex for the witch/old lady and animals. 

 Consider using puppets for some of the animals such as the mouse, the rabbits 
and birds. 

 

“Noughts and Crosses”: Ways into the text – performing 

 Direct address is important in this play so it is vital that students learn the skills 
and techniques in order to deliver these moments confidently. 

 Improvisations which examine close friendships, best friends, acceptance, 
rejection and humiliation will reinforce the play’s themes. 

 Lynette is an interesting character to explore especially her “otherness” in Act 1 
Sc2 and the reveal in Act 1 Sc10. 

 The Reporter, role and function in the play. Show clips or listen to how reporting is 
used to give information and discuss what features could be used to play the 
Reporter. 

 Prejudice is an obvious theme to use for improvisation, but avoid focusing solely 
on colour and race. 

 A lesson in stage fighting for Act 1 Sc7 would be most useful. 
 

“Noughts and Crosses”: Ways into the text – design 

 The period you choose to set the play in is entirely up to you. A composite set 
might be difficult because of the different locations so keep it simple. 

 Costume will be influenced by the period you choose, but there are excellent 
opportunities for designing/adapting school uniforms and for finding ways to 
differentiate between Noughts and Crosses. 

 The script clearly indicates specific sound effects, such as telephones, school 
bells, the sea, but there are other moments which could be supported by sound.  
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 Lighting should indicate interiors/ exteriors and any special effects you might want 
to create, e.g. a projection of the sea. 

 Make-up could be either quite straightforward or build on the futuristic/ dystopian 
aspects of the play. 

 

“A Midsummer Night’s Dream”: Ways in to the text – performing 

 Use extremis improvisations to explore exaggerated responses to, e.g. a parent’s 
command, falling in love, unwillingness to cooperate, love out of balance. 

 Experiment with accents and voices to suit different characters and situations, 
rustic, regal, pleading, loving, commanding. 

 Before tackling the mechanicals improvise a rehearsal of a comedy which the 
actors are treating as a straight play. 

 What happens when magic goes wrong; either improvise Puck’s confession to 
Oberon or the resulting chaos when it has gone awry. 

 Explore status and grouping using specific moments in the play such as Theseus 
and Philostrate Act 5 Sc1 or any scene with the “lovers” or mechanicals. 

 

“A Midsummer Night’s Dream”: Ways in to the text – design 

 A simple set probably works best, select furniture and props which reflect status, 
location and your chosen period. 

 Use costume to differentiate between the ethereal and human world, royal court 
and mechanicals. The style and period is your choice. 

 Sound effects will help to create the forest. 
 Use music to transition between scenes and for any dances you decide to include 

and find a suitable chime for “The iron tongue of midnight”. 
 Experiment with lighting to support the creation of location and time of day. 
 Have fun designing fantasy make-up and hair for the Fairies and rustic ones for 

the mechanicals. 
 Think about how puppets could be used to create a sense of otherness in the fairy 

world. 
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Ideas for teaching the devised component  
 
 

Getting started 

 There’s an element of trial an error; no ‘one size fits all’ solution 
 Try to see it – and get students to see it – as a process 

 Try to create a diverse range of stimuli that will have appeal (!) 

 Recognise that this is two elements: performance and process 
o Students need to aim towards performance 

o And analyse and evaluate the process 

 Do you want them to work within a specific theatrical style? 
 

Tips for success 

 Use Year 10; cover the groundwork 
 Encourage them to build evidence as they go 

 Structure your feedback; make sure students record it too 

 Pick a range of stimuli 
 Make students investigate each stimulus you give them 

 …Designers supporting performers supporting designers… 
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Stimulus ideas 

It would be completely impossible to produce a list of suggested stimuli which would 
be suitable and appropriate for all students in all situations.  Here, then, are some 
suggestions to get started with that should appeal to performers and designers, and 
are in a wide range of media. 

 

Social/Political 

 Sicko (2007) – An accessible and funny Michael Moore documentary on the 
global issues with access to healthcare.  Free on YouTube. 

 Theanonymousrevolutionary.com – A wonderful blog written by a 16 year old 
boy diagnosed with terminal cancer.  Free. 

 Adam Ferguson – Afghanistan war photography.  Free, online. 
 Boulevard Of Broken Dreams – Green Day song offering a withering account 

of modern-day America.  Free on YouTube. 
 

 
Mysterious/Enigmatic 
 

 Dreams Of A Life (2011) – A brilliant docu-drama by Carol Morley about a 
woman who died in her flat, and was undiscovered for three years.  £3.00 on 
Amazon. 

 Black Angels – A piece of electronic music by George Crumb, performed by 
the Kronos Quartet, based on the experiences of American soldiers in 
Vietnam.  Free on YouTube. 

 Number Stations – Shortwave radio broadcasts of codes that have unknown 
origins and unknown listeners. Very spooky!  Free, online. 

 Guernica – Pablo Picasso’s abstract response to war, and a non-naturalistic 
example of pacifism.  Free, online. 

 
 
Topical/Youth-Oriented 
 

 Amy (2015) – The award-winning documentary about Amy Winehouse, with a 
real scrutiny of the modern cult of celebrity.  £4.00 on Amazon. 

 Pay As You Go – A short poem by performance poet Mike Garry about the 
perils of sending people photographs online.  Free, on his website. 

 Bigorexia Articles – A series of newspaper articles about the relatively recent 
phenomenon of young men and their fixation with body image.  Free, online. 

 The Fear – Lily Allen song giving a dry account of what it feels like to be a 
young woman in 21st century Britain.  Free on YouTube.
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