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AS Paper 1: extract from question paper on Frankenstein

This is from our Paper 1 (AS): Specimen question paper on aga.org.uk/7707. Navigate to
‘assess’.

Section A
Imagined Worlds

Answer one question in this section.

Either
Frankenstein — Mary Shelley

n Read the extract printed below. Examine how Shelley presents Frankenstein in this
extract.
[35 marks]

About this time we retired to our house at Belrive. This change was particularly
agreeable to me. The shutting of the gates regularly at ten o'clock, and the
impossibility of remaining on the lake after that hour, had rendered our residence
within the walls of Geneva very irksome to me. | was now free. Often, after the rest of
5 the family had retired for the night, | took the boat, and passed many hours upon the

water. Sometimes, with my sails set, | was carried by the wind; and sometimes, after
rowing into the middle of the lake, | left the boat to pursue its own course, and gave
way to my own miserable reflections. | was often tempted, when all was at peace
around me, and | the only unquiet thing that wandered restless in a scene so beautiful

10 and heavenly, if | except some bat, or the frogs, whose harsh and interrupted croaking
was heard only when | approached the shore — often, | say, | was tempted to plunge
into the silent lake, that the waters might close over me and my calamities for ever. But
| was restrained, when | thought of the heroic and suffering Elizabeth, whom | tenderly
loved, and whose existence was bound up in mine. | thought also of my father, and

15 surviving brother: should | by my base desertion leave them exposed and unprotected
to the malice of the fiend whom | had let loose among them?

At these moments | wept bitterly, and wished that peace would revisit my mind only
that | might afford them consolation and happiness. But that could not be. Remorse
extinguished every hope. | had been the author of unalterable evils; and | lived in daily

20 fear, lest the monster whom | had created should perpetrate some new wickedness. |
had an obscure feeling that all was not over, and that he would still commit some
signal crime, which by its enormity should almost efface the recollection of the past.
There was always scope for fear, so long as any thing | loved remained behind. My
abhorrence of this fiend cannot be conceived. When | thought of him, | gnashed my

25 teeth, my eyes became inflamed, and | ardently wished to extinguish that life which |
had so thoughtlessly bestowed. When | reflected on his crimes and malice, my hatred
and revenge burst all bounds of moderation. | would have made a pilgrimage to the
highest peak of the Andes, could |, when there, have precipitated him to their base. |
wished to see him again, that | might wreak the utmost extent of anger on his head,

30 and avenge the deaths of William and Justine.
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AS Paper 1: student response on Frankenstein

This is from our Paper 1 Section A (AS): Student responses with examiner commentary on
aga.org.uk/7707. Navigate to ‘assess’.

Student response

Throughout the extract, Shelley presents Frankenstein as a complex character, both engaged with
quiet contemplation of suicide and thoughts of determination to ‘avenge’ the creature for his
crimes. Whilst Frankenstein is portrayed as self-serving and ultimately obsessive, the reader also
gains the sense that he is isolated and afraid of his future as he describes his somewhat dejected
existence as a result of the past events.

In the extract, Shelley presents Frankenstein as self-serving and having an inward focus through
the use of the repetition of the personal pronoun ‘I'. This repetition emphasises Frankenstein’s
selfish and insular nature, as he does not stop to regard others during his contemplations, other
than when referring to Elizabeth as a reason as to why he should not kill himself. Whilst this does
show signs of recognition towards others, Frankenstein is presented as not being able to
comprehend Elizabeth without himself being primarily dominant in her life, describing her existence
as ‘bound up in mine’. Frankenstein’s inability to consider himself as an insignificant part of the
world perhaps adds to the state of despair that is evident in the extract, as he regards himself as
something far more noteworthy than he is. This is further highlighted through Frankenstein’s
dehumanisation of his creation, referring to him only as ‘fiend’ or ‘monster’. This supports the
image of a selfish and introverted portrayal of Frankenstein as he grants the creature the status of
non-person.

Through the use of structural deviation, Shelly crafts the extract to engage with an ominous and
foreboding tone. The use of shorter sentences such as ‘I was now free’ and ‘But that could not be’
amid more complex syntax arrangements offers a blatant contrast and in turn strengthens their
thematic significance. These dramatic sentences suggest that Frankenstein is hopeless and
without guidance within his situation. The use of the discourse marker ‘But’ emphasises this
further, indicating negative connotations and attitudes towards Frankenstein’s description of
‘consolation and happiness’. Shelley seems to present Frankenstein as largely dejected and
pessimistic to the point of depression, highlighted by the general events of the extract as
Frankenstein debates drowning himself in the lake and goes on to describe his yearning to destroy
the creature that arguably is destroying Frankenstein mentally.

Furthermore, Shelley crafts the character Frankenstein as mirroring the nature of the creature
towards the end of the extract, highlighting the motif of doppelgangers that is present throughout
the novel. When thinking of the creature that he created, Frankenstein demonstrates animalistic
behaviour, similar to that associated with the semantic field of a monster. This is evident when
Frankenstein thinks of the creature and ‘gnashed my teeth, my eyes became inflamed’. Whilst
Frankenstein loathes the creature, Shelley portrays him as ignorant to the fact that they possess
gualities of striking similarity, especially that of monstrous and obsessive nature. The use of
superlatives ‘burst all bounds of moderation’ and ‘made a pilgrimage to the highest peak of the
Andes’ serve to emphasise Frankenstein’s hyperbolic and obsessive attitude towards the creature
and ultimately his task of vengeance.
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Shelley uses the image of a boat and lake in order to symbolise Frankenstein’s loss of control in
regards to his situation; ‘after rowing into the middle of the lake, | left the boat to pursue it's own
course’. At first, Frankenstein seems to be the controlling object as he actively rows the boat, this
is then juxtaposed by the idea of the boat taking its own course, perhaps referring to
Frankenstein’s inability to have jurisdiction over his own creation.

Frankenstein actively created the creature, only to have it then dictate his life on its own
accordance, much a like the image of the boat shifting to become the object in control. This idea is
extended as Frankenstein describes himself as ‘the only unquiet thing that wandered restless’, the
connotations of ‘wandered’ and ‘restless’ being that of lacking direction and/or purpose. Shelley
therefore depicts Frankenstein as lacking resolution as a result of the creature’s inadvertent hold
over him.

Overall, Shelley presents Frankenstein as wholly disconsolate and dejected in his approach to life,
only refraining from taking his life due to the thought of leaving his family behind, yet unable to fully
comprehend or adjust the severity of his upcoming downfall. Frankenstein is presented to the
reader as unable to express his hyperbolic emotions that he so heavily endures within himself yet
is unable to express to anyone else due to his mental isolation. Shelley crafts the character of
Frankenstein as someone that lacks hope yet is driven by the desire to avenge the death of loved
ones; a hybrid that contributes to his inevitable downfall.
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AS Paper 1: mark scheme extract for Frankenstein

This is from our Paper 1 (AS): Specimen mark scheme on aga.org.uk/7707. Navigate to ‘assess’.

Section A: Imagined Worlds (Question 1 -4

AO1: Apply concepts and methods from
integrated linguistic and literary study as
appropriate, using associated terminology
and coherent written expression

AO2: Analyse ways in which meanings are
shaped in texts

This rewards students’ ability to apply
concepts and methods from integrated
linguistic and literary study to prose fiction,
and specifically to the analysis of a specific
narrative technique.

AO1 also rewards the ability to maintain an
academic style throughout the essay.

This relates to students’ ability to examine the
ways that meanings are shaped in their chosen
text through the selection and exploration of
relevant parts of the extract in response to a
specific focus.

Level/Mark | Students are likely to: Level/Mark | Students are likely to:
Level 5 Apply arange of terminology Level 5 Offer athorough and open-
accurately. minded analysis by:
17-20 13-15 e interpreting the question focus
Select language levels with subtly
sustained relevance and e providing a perceptive interpretation
evaluate patterns. e making careful selections from the
extract
Express ideas with ¢ including wholly relevant ideas.
sophistication and sustained
development. Provide perceptive accounts of
how meanings are shaped by:
e investigating closely narrative
techniques
e evaluating the writer's craft through
close analysis of details.
Level 4 Apply terminology relevantly Level 4 Offer a good and secure analysis
and mainly accurately. by:
13-16 10-12 e interpreting the question focus

Select language levels
purposefully and explore
some patterns.

Express ideas coherently
and with development.

relevantly

e providing a clear and sound
interpretation

e making appropriate choices from
the extract

¢ including ideas that are relevant.

Offer a clear account of how

meanings are shaped by:

e exploring how particular narrative
techniques contribute to meaning

e examining the writer's craft through
close comment on some detalils.

AS Paper 1: examiner commentary on Frankenstein

AQA Education (AQA) is a registered charity (number 1073334) and a company limited by guarantee registered in

9 of 80

England and Wales (number 3644723). Our registered address is AQA, Devas Street, Manchester M15 6EX.



http://www.aqa.org.uk/7707

AO1

There is a clear and well-explained focus on language throughout. The student identifies key
features and explores them carefully and relevantly. Comments are made on the effects of a range
of language choices, showing the ability to select appropriately from the language levels; these
include the repetition of the first person pronoun, structural deviation and sentence structures,
superlatives, semantic fields and connotations. The student is confident and assured in her use of
terminology and shows a sustained awareness of how Shelley’s craft in choosing and manipulating
language achieves particular effects, evaluating the patterns created — shown particularly
effectively in the paragraph exploring the symbolism of the boat and lake.

AO2

The student’s close focus on the interpreting the question is clear from the opening paragraph,
where aspects of Shelley’s characterisation of Frankenstein are raised to be further supported by
close textual analysis later in the response. There are consistent links made between AO1 and
AO2, showing how analysis of language is needed to support the arguments made about Shelley’s
the presentation of Frankenstein and the ways in which these shape meaning. She investigates in
detail the narrative techniques being used, referring to the doppelganger motif. She has also
selected aspects of the text with the question in mind, choosing what will support and advance her
examination of the presentation of the character.
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A-level Paper 1: extract from question paper on Dracula

This is from our Paper 1 (A-level): Specimen question paper on aga.orq.uk/7707. Navigate to

‘assess’.

K

10

15

Read the extract printed below. This is from the section of the novel where Mina
describes how she is worried about Lucy’s deteriorating health

Explore the significance of Lucy’s physical state in the novel. You should consider:
¢ the presentation of Lucy’s ill health in the extract below and at different points of
the novel

e the use of fantasy elements in constructing a fictional world.
[35 marks]

When coming home — it was then bright moonlight, so bright that, though the front of our part
of the Crescent was in shadow, everything could be well seen — | threw a glance up at our
window, and saw Lucy's head leaning out. | thought that perhaps she was looking out for me,
so | opened my handkerchief and waved it. She did not notice or make any movement
whatever. Just then, the moonlight crept round an angle of the building, and the light fell on
the window. There distinctly was Lucy with her head lying up against the side of the window-
sill and her eyes shut. She was fast asleep, and by her, seated on the window-sill, was
something that looked like a good-sized bird. | was afraid she might get a chill, so | ran
upstairs, but as | came into the room she was moving back to her bed, fast asleep, and
breathing heavily; she was holding her hand to her throat, as though to protect it from cold.

| did not wake her, but tucked her up warmly; | have taken care that the door is locked and
the window securely fastened.

She looks so sweet as she sleeps; but she is paler than is her wont, and there is a drawn,
haggard look under her eyes which | do not like. | fear she is fretting about something. | wish
| could find out what it is.
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A-level Paper 1: student response on Dracula

This is from our Paper 1 Section B (A-level): Student responses with examiner commentary
on aga.orq.uk/7707. Navigate to ‘assess’.

Student response

Bram Stoker utilises the multiple narrators through the frame of an epistolary novel to create an
authentic characterisation of Lucy in ‘Dracula’, depicting her transition from human to vampire. From
the point of view of the other characters, Stoker is able to convey the visual changes in Lucy’s
physical state, and draw attention to Lucy’s own perception of her transition. Furthermore, Stoker
contrasts the characterisation of Lucy with Mina to draw attention to the change in Lucy’s character
during her transition.

The nouns ‘shadow’ and ‘cloud’ (used earlier), are used as metaphors of Mina’s perception of Lucy,
which casts doubt in the reader’s mind of the validity of Mina’s characterisation. The adverb ‘perhaps’
is used to present modality in the situation as Mina is unable to narrate for certain the events.
Consequently Stoker is presenting Mina as an unreliable narrator; therefore he uses other
perspectives to build evidence for the reader to construct in their minds what is actually happening.
Ambiguity in characterisation is similarly presented through the narrative perspective of Dr Seward,
who uses animal imagery, typical of the gothic/fantasy genre, to describe Lucy’s changing
appearance and her obvious ill-health. He states, ‘her teeth, in dim, uncertain light, seemed longer
and longer'.

Stoker depicts Lucy’s ill-health here by focusing on it from different perspectives. The role of the
damsel in the Gothic genre is shown in Lucy’s characterisation through her own narrative; however
Mina depicts her as an empowering woman in the night. The antithesis of characterisation reflects the
two sides to Lucy that a one-person narrator would struggle to convey, and offers an intriguing insight
into the representation of females in the novel. Therefore Stoker uses the multi-person narrative to
record her role at this point in the novel.
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A-level Paper 1: mark scheme extract for Dracula

This is from our Paper 1 (A-level): Specimen mark scheme on aga.org.uk/7707. Navigate to ‘assess’.

Section B: Imagined Worlds (Questions 2-9)

AOL: Apply concepts and methods from
integrated linguistic and literary study as

coherent written expression

appropriate, using associated terminology and

AO2: Analyse ways in which meanings
are shaped in texts

AO3: Demonstrate understanding of the
significance and influence of the contexts
in which texts are produced and received

essay.

This rewards students’ ability to apply concepts and
methods from integrated linguistic and literary study
to prose fiction, and specifically to the analysis of a
specific narrative technique. AO1 also rewards the

ability to maintain an academic style throughout the

This relates to students’ ability to examine
the ways that meanings are shaped in
their chosen text through the selection and
exploration of relevant parts of the novel in
response to a specific focus.

This relates to students’ ability to explore their
chosen novel as part of a wider literary genre
(fantasy). It also rewards students’ ability to
evaluate the influence of contextual factors
(social, historical, biographical, literary) on the
production and interpretation of their chosen
text.

Students are likely to:

Students are likely to:

Students are likely to:

Level 5 | Apply a range of terminology

accurately.
9-10

sustained development.

Select language levels with sustained
relevance and evaluation of patterns.

Express ideas with sophistication and

Level | Offer athorough and open-minded
5 analysis by:

e interpreting the question

9-10 focus subtly

e providing a perceptive
interpretation

e making careful selections
from the text

e including wholly relevant
ideas.

Provide perceptive accounts of

how meanings are shaped by

e investigating closely narrative
techniques

e evaluating the writer's craft through
close analysis of details.

Level | Offer a perceptive account.

135_15 Evaluate:

e aspects of the novel in relation to the
fantasy genre

e the use of particular genre conventions

e the influence of contextual factors on the
production and various interpretations of
the novel.
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A-level Paper 1: examiner commentary on Dracula

AO1

The student comments effectively on a range of narrative features: the epistolary framing device
used by Stoker, the use of different narrators and points of view, and Mina as a potentially
unreliable narrator. There is a very strong focus on metaphor and modality, with detailed and
thoughtful points made. The student is able to draw on specific lexical choices used by different
narrating and speaking voices in the novel to show how Lucy is presented and begin to examine
the significance of her ill health.

AO2

The student is able to provide a thoughtful and perceptive account of Lucy’s presentation in the
extract and moves to consider how she is characterised by Stoker in the novel as a whole. She
addresses the focus of ill health and explores this within the broad frame of Lucy’s physical change
and how this is relayed to us through different narrating voices. Examples are precisely chosen
and very well-explained.

AO3

There are perceptive points made both on the gothic genre, aspects of fantasy (vampirism and the
human form changing) and the representation of female characters in particular. These points are
integrated into a good understanding of how Stoker uses forms and conventions to shape his
characters and the fictional world of the novel.
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AS Paper 1: student response on Heaney

This is from our Paper 1 Section B (AS): Student responses with examiner commentary on
aga.org.uk/7707. Navigate to ‘assess’.

Question 8:
Read ‘Follower’ and ‘Mid-Term Break’ printed below and on page 13. Compare and contrast how
childhood is presented in these poems.

Assessment objective(s) covered:
AO1 (15 marks)
AO2 (15 marks)
AO4 (10 marks)

Total marks available: 40

Student response

Heaney presents the struggles of childhood in his poems ‘Follower’ and ‘Mid-Term Break.” Whilst in
‘Mid-Term Break’ this is explored through the traumatic death of the speaker’s brother, ‘Follower’
explores this through the speaker’s desperation to follow in his father’s footsteps as a farmer. Both
poems present the speaker looking retrospectively at their own childhood. This view of childhood
from an adult perspective creates a sense of remorse and regret, in both poems as the speaker
reflects upon their struggles as a child. Arguably, in ‘Mid-Term Break’ this is explored in a more
traumatic tone making this reflection more poignant.

Heaney creates a sense of distance between the speaker and their family in both poems. In
‘Follower’ this distancing is explored through the semantic field of sailing. Imagery associated with
sailing is used in order to explore a rift between the speaker and their father; phrases like “a full sail
strung” and “Mapping the furrow” allude to sailing. Heaney cleverly juxtaposes the father’s job as a
farmer on land to sailing and the sea. Perhaps, subtly Heaney is exploring the idea that during
childhood father and son have become estranged: one on land the other on sea. This distance
created between the protagonists of the poem creates a tone of loss. This damaged relationship
between parent and child is further explored by the use of half rhyme throughout the poem. The
use of half rhyme creates a sense of disunity and struggle as the speaker desperately tries to
follow his father maintaining the relationship between them. In the last line the use of the
preposition “behind” suggests father and son remain distanced even after childhood. It seems,
Heaney here, presents the relationship between father and son as futile due to irreparable damage
created during childhood.

Similarly, in “Mid-Term Break” following the death of the speaker’s brother Heaney seems to
present the speaker’s detachment and distancing from his brother. This idea is explored through
the noun “corpse.” The use of “corpse” dehumanises his brother as a mere dead body. Moreover
this idea is reinforced through the use of colloquial term “box” devaluing the death of his brother.
Heaney presents the speaker’s disregard for his brother creating distance and animosity. However,
on other hand, it could be argued that Heaney subtly presents the speaker’s grief over the death of
his brother in the final stanza. The use of the pronoun “he”, and “his” gives the “corpse” described
in the fourth stanza an owner. This acknowledgement of his brother is perhaps a sign of the
speaker’s grief. Structurally, as this idea is introduced the final stanza of poem is suggests that
only in adulthood where the speaker has reached the emotional maturity to comprehend his
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brother’'s death has the speaker felt this grief. During childhood the speaker was not able to
understand as Heaney presents the speaker as absent, shifting between school “in the college sick
bay” and the “funeral.” In addition, it could be argued that the “bells” described in the first stanza
could allude to both church bells and school bells. This lack of distinction between the two shows
the speaker’s childhood confusion concerning the death of his brother. Therefore, it seems that
whilst in ‘Follower’ the distance between the speaker and his father is presented as futile due to a
rift created between them during childhood, in ‘Mid-Term Break’ this distance has closed as an
adult perspective has provided hope for the relationship after death. This after death experience is
further explored through the reference to flowers “poppy,” the image of a flower symbolises new life
after death. This new life it could be argued is perhaps blossoming from a reconciled relationship
between the siblings.

In both poems, Heaney presents the temporary nature of childhood. In ‘Follower’ this is presented
through a shift in verbs. Heaney describes the speaker of the poem using the verbs “tripping” and
“falling.” These verbs have connotations associated with instability and uncertainty. Perhaps here,
Heaney is presenting the speaker’s instability moving into adulthood and away from childhood.
Moreover, on the following line Heaney describes the speaker’s father as “stumbling.” This idea
that he is “stumbling” suggest that the speaker’s father is now elderly and perhaps physically
impaired. Consequently, this suggests that the poem is written in retrospect as the speaker is
looking back upon his childhood. This abrupt shift in time in the poem suggests childhood is also
abruptly ended. Writing in retrospect, Heaney presents childhood as a distant memory highlighting
its impermanence and temporary nature. Presenting childhood as a temporary period of
uncertainty Heaney creates a somber, nostalgic tone as the speaker mourns the end of this period
in his life. Contrastingly, in ‘Mid-Term Break’ childhood is presented as a tormenting period in life.
The use of metonymy through the noun “whispers” suggests the speaker feels tormented by the
gossip surrounding his brother’s death. This idea of gossip is further explored through “Big Jim
Evans” saying “it was a hard blow.” Here the adults of the poem are presented as insensitive “it
was a hard blow” metaphorically could suggest the trauma and pain the speaker and his family are
suffering. However physically this could allude to the speaker’s brother’s death as a car ran him
over. This light-hearted use of pun creates an unsettling tone as it surrounds the death of a child.
In presenting the speaker’s recognition of this Heaney cleverly deconstructs the idea of a childhood
ignorance. Instead the speaker is very much aware of the ‘talk’ surrounding him. Therefore, whilst
in ‘Follower’ childhood is presented as a temporal period of uncertainty, in ‘Mid-Term Break’ it is
presented as an extremely difficult, challenging period in life.

To conclude, Heaney presents childhood as an extremely difficult phase in life. Both in ‘Mid- Term
Break’ and ‘Follower’ children’s relationships with their families seem to have deteriorated during
childhood. However whilst in ‘Follower’ this damage seems irreparable in ‘In Mid-Term Break’ it
could be argued there is hope for a reconciliation after death. Furthermore, in ‘Follower’ childhood
is presented as a fleeting faded memory whereas in ‘Mid-Term Break’ it is a much more vivid
period in the speaker’s life. Perhaps this is due to the speaker’s loss of childhood ignorance in
‘Mid-Term Break’ after the death of a loved one childhood is no longer such a passing moment but
instead an extremely poignant part of the speaker’s life.
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List of poets in anthology from specification

. John Donne

. Robert Browning
. Carol Ann Duffy
. Seamus Heaney

The poems prescribed for study for each poet (and included in the AQA Anthology) are as follows:

John Donne

Air and Angels

The Anniversary

The Apparition

The Canonization

The Flea

The Good Morrow

Woman's Constancy

Elegy: To His Mistress Going to Bed

A Jet Ring Sent

The Relic

The Sun Rising

The Triple Fool

Twicknam Garden

A Valediction: Forbidding Mourning

Elegy: His Picture

Robert Browning

My Last Duchess

The Lost Leader

The Laboratory

Cristina

Johannes Agricola in Meditation

Porphyria's Lover

Home Thoughts, From Abroad

Meeting at Night

Parting at Morning

'De Gustibus—'

Prospice
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Carol Ann Duffy (selected from Mean Time)

The Captain of the 1964 Top of the Form Team

Nostalgia

Before You Were Mine

Beachcomber

First Love

Valentine

The Biographer

Litany

Stafford Afternoons

The Clicheé Kid

Small Female Skull

Never Go Back

Close

Mean Time

Seamus Heaney (selected from New
Selected Poems 1966-1987)

Digging

Blackberry-Picking

Mid-Term Break

Night Drive

Broagh

Punishment

The Otter

Hailstones

Death of a Naturalist

Follower

Personal Helicon

Bogland

The Tollund Man

Strange Fruit

The Skunk

This part of the subject content is concerned with the nature and function of poetic voice in the
telling of events and the presentation of people. In studying the role of language in the construction

of perspective, students explore and analyse:

¢ the presentation of time: understanding the past, reviewing past experiences, the manipulation

of time

¢ the importance of place: locations and memories, the ways in which these are captured in

voice(s), and their effect on individuals

¢ how people and their relationships are realised through point of view, attitude, specific
registers, physical descriptions, speech and thought
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e the presentation of events through the poet’s selection of material, the use of narrative frames
and other poetic techniques.

This section of paper 1 is open book. Students may take a copy of their set text(s) into the
examination. These texts must not be annotated and must not contain additional notes or
materials.
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A-level Paper 1: extract from mark scheme showing indicative
content on Duffy

This is from our Paper 1 (A-level): Specimen mark scheme on aga.org.uk/7707. Navigate to
‘assess’.

Q15: Examine how Duffy presents speakers’ connections with places in ‘Never Go Back’
and one other poem of your choice.

AO1

Students might refer to:

e use of the second person

e use of spatial deixis: ‘back’, ‘out’, ‘away’

e present and past tense: ‘you talk’, ‘you lived’

¢ the fleshing out of specific locations through modified noun phrases: ‘the blackened stumps of
houses’

e foregrounding of different specific places (the pub, the streets, the house) through the verse
structure

o focus on particular places personal to the speaker’s past experiences: ‘the bar’, ‘the house’
use of metaphor and symbol:* anecdotes shuffled and dealt from a well-thumbed pack’ and ‘the
house where you were one of the brides has cancer’

e personification: ‘the streets tear a litter’, [the house] ‘prefers to be left alone’.

Further features as appropriate to the student’s selection of poem.

Possible poems for discussion are listed below. Examiners however must be prepared to credit
other valid choices.

‘Beachcomber’

e ‘Litany

e ‘Stafford Afternoons’
e ‘Close’
[ ]

[ ]

‘Before You Were Mine’
‘The Biographer'.

AO2

Students might refer to:

why locations are important to speakers

the vividness of speakers’ descriptions

locations as sites of memory and desire

contrasts in the significance of locations expressed by speakers
the relationship between location and time

the ability of poetry to capture a sense of place

the nature and function of poetic voice.
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A-level Paper 1: student response on Duffy

This is from our Paper 1 Section C (A-level): Student responses with examiner commentary
on aga.orq.uk/7707. Navigate to ‘assess’.

Question 15:

Examine how Duffy presents speakers’ connections with places in ‘Never Go Back’ and one other
poem of your choice.

Assessment objective(s) covered:
AO1 (15 marks)
AO2 (10 marks)

Total marks available: 25

Student response

In Duffy’s poems ‘Never Go Back’ and ‘Beachcomber’ connections with places are very significant.
Each poem focuses on a number of places, with the extensive use of the second person pronoun.
‘Never Go Back moves between the places that are emphasised to stress particular aspects of
them — for example the sterile emptiness of the bar, and the house full of haunting memaories, while
‘Beachcomber’ begins and ends with the present, real situation. In between this framed structure
each poem uses changes in location to reflect the imaginations and psychology of the poetic voice.

In ‘Never Go Back’, Duffy utilises a range of temporal and spatial deixis. Phrases such as ‘in the
bar’, ‘outside’ and ‘The house’ set up focuses for each of the stanzas of the poem. The spatial
deictic term ‘here’ is used throughout the poem to emphasise the connection that the speaker has
to a particular space. In stanza 3, the past and present are brought together in a moment of
revelation: ‘You lived here only to stand here now and half-believe that you did’. Duffy draws
extensively on the sound system - on rhyme ‘lies’/’cries’ and on sibilance ‘suddenly’, ‘swarm’, sting’
‘disappear’ to foreground the rapid painful connection that is re- established in the house and the
image of the ‘window’ post-modified with ‘myopic with rain’ to highlight the previously repressed
memories. This shows that Duffy seeks to portray the location negatively and highlight a
destructive past. Further use of deixis is significant at the end, the deictic ‘pulls you away’ positions
the addressee of the poem as moving away from the town, with the painful connection being
broken.

In ‘Beachcomber’, a rich description of the beach setting is given as ‘the platinum blaze of the sun'.
This appears on the longest line of the poem and is therefore foregrounded as ‘Beachcomber’ is
mostly constructed of relatively short lines. This is a positive and rich description because of the
beautiful and evocative meanings usually associated with the terms ‘platinum’ and ‘blaze’. Unlike in
‘Never Go Back’, this suggests that the beach is a glorious location. However, Duffy subverts this
with the use of structure as the following line states ‘turn away’ on a new and indented line. This
creates a sense of pathos as such a positive, fiery description leads to a disappointing outcome.
By placing this on a new line Duffy has enacted the content of the poem as the reader has to follow
the new line and indent and ‘turn away’ from the positive description.
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A-level Paper 1: mark scheme for Duffy

This is from our Paper 1 (A-level): Specimen mark scheme on aga.org.uk/7707. Navigate to ‘assess’.

Section C: Poetic Voices (Questions 10 — 17)

AO1: Apply concepts and methods from integrated linguistic and
literary study as appropriate, using associated terminology and
coherent written expression

AO2: Analyse ways in which meanings are shaped in texts

This rewards students’ ability to apply concepts and methods from integrated
linguistic and literary study to poetry, and specifically to the construction of poetic
voice and the presentation of time, place, people, and events. AO1 also rewards
the ability to maintain an academic style throughout the essay.

This relates to students’ ability to examine the ways that meanings are
shaped in their chosen text through the selection and exploration of
relevant sections of poems in response to a specific focus.

Students are likely to:

Students are likely to:

Level 5 | Apply arange of terminology accurately.

13-15 Select language levels with sustained relevance and
evaluation of patterns.

Express ideas with sophistication and sustained
development.

Level Offer athorough and open-minded analysis by:
5 e interpreting the question focus subtly
e providing a perceptive interpretation
9—-10 e making careful selections from both poems

¢ including wholly relevant ideas.

Provide perceptive accounts of how meanings

are shaped by:

e investigating closely the construction of poetic voice
e evaluating the writer's craft through close analysis of

Express ideas coherently and with development.

details.
Level 4 | Apply terminology relevantly and mainly accurately. Level Offer a good and secure analysis by:
4 e interpreting the question focus relevantly
10-12 Select language levels purposefully and explore some patterns. e providing a clear and sound interpretation
7-8 e making appropriate choices from both poems

¢ including ideas that are relevant.
Offer a clear account of how meanings are shaped by:
e exploring the construction of poetic voice

e examining the writer's craft through close analysis of
detalil.
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A-level Paper 1: examiner commentary on Duffy

AO1

There is a clear and well-explained focus on language throughout. The student identifies key
features and explores them carefully and insightfully. Comments are made on the second person
pronoun and narrating voice, sound iconicity, syntax, the semantics of individual words and
phrases and verse structure. There are some developed comments on different kinds of deictic
expressions and their effects. The student is confident and assured in her use of terminology at all
times. She is aware of how Duffy manipulates form and structure to achieve particular effects, and
can explain these in detail (eg the comments on the revelation and repression of memories in
‘Never Go Back’ and the description of the beach in ‘Beachcomber’).

AO2

The student’s introductory paragraph neatly identifies the focus of question and the choice of
‘Beachcomber’ as a second poem is secure. There is good understanding of how Duffy’s speakers
project attitudes towards locations and the events that occur within them, and how these are
framed within a broader notion of poetic voice and identity. The student provides a clear and
perceptive interpretation of the significance of locations in the poems and associated ideas on
memories, time, the representation of others and relationships and shifting identities.
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A-level Paper 1: student response on Paris (analytical
comparison)

This is from our Paper 1 Section A (A-level): Student responses with examiner commentary
on aga.org.uk/7707. Navigate to ‘assess’.

Student response

In ‘Understanding Chic’, Fraser-Cavassoni has a negative experience of the French because of the
slap she receives. However, we see that her opinion of Paris is very favourable, as demonstrated
by words such as ‘undaunted’, ‘bounced’ and ‘enthusiasm’. This shows Cavassoni to have a
positive view of Paris. These terms have connotations of energy and a lack of criticism. When
talking about the slap, Cavassoni says, ‘A Frenchman not a guard’. The emphasis on the
nationality of the man and that he is working there, and therefore has no responsibility for the law,
indicates that the French are fastidious and not afraid to cause offence. The indefinite article, ‘a’,
suggests that the man can be seen as representative of all Frenchmen.

This kind of generalisation can be seen in ‘What do you wish someone had told you?’ post, but
they demonstrate a different attitude to those living in Paris. The first post states ‘French people
are not cold or rude’. Although this is a positive statement it still describes the French as one
identity. It also suggests through the use of negation that there is a stereotype of French people
being cold and rude. By having to state they ‘are not’ like this, the author implies an awareness of
the cultural stereotype of French people being impolite that he has to address in order to then
dismiss. This correction of a widely held stereotype is typical of a post such as this, where the
audience would be wide and the register mixed.

Fraser-Cavassoni in ‘Understanding Chic’ uses her negative experience, the slap, as a basis for an
analogy for what French people are like. Her generalisations are modified by her statement that it
is ‘unfair’ to suggest all French people are inclined to slap. The disclaimer is appropriate for the
text, which takes the form of a memoir, and therefore self-reflection is likely to be present. She
creates the term ‘slap instinct’ to describe the Parisians’ mentality as well as saying ‘defensive,
they had to attack’. These terms are suggestive of something animalistic within the people living in
Paris that Fraser-Cavassoni blames on the history of sieges in the city. This is an unsubstantiated
claim that is really only the personal opinion, or musing, of the author that is expected in the
context of a memoir. The implied depersonalisation of the Parisians demonstrates that Fraser-
Cavassoni feels them to be somewhat unstable and sometimes dangerous.

Moreover, the memoir is written from a time when she was thirteen, therefore the perception of the
attitude of the Parisians has changed over time, shown through the phrase ‘in retrospect’. In
contrast, the online extracts are likely to be written immediately after their visit to Paris, therefore
the negative attitude is heightened. Furthermore, the colloquial tone of the online extracts allows
the reader to exemplify certain phrases. For example, the online extract often uses capital letters,
whereas the memoir uses capital letters to indicate clauses that the author wishes to be
foregrounded.
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A-level Paper 1: extract from mark scheme
This is from our Paper 1 (A-level): Specimen mark scheme on aga.org.uk/7707. Navigate to ‘assess’.

Section A: Remembered Places (Question 1)

AO1: Apply concepts and methods from
integrated linguistic and literary study as
appropriate, using associated terminology
and coherent written expression

AO3: Demonstrate understanding of the
significance and influence of the contexts in
which texts are produced and received

AO4: Explore connections across texts,
informed by linguistic and literary concepts
and methods

This rewards students’ ability to apply concepts and
methods from integrated linguistic and literary study
to literary and non-literary material. AO1 also
rewards the ability to maintain an academic style
throuahout the essav

This relates to students’ ability to explore the
significance and the influence of contextual factors on
the production and reception offered by different genre
and text types, and examine why writers and speakers
choose to_ communicate usina various forms

This relates to the students’ ability to make
connections between texts, exploring their
similarities and differences in the light of how the
writers and speakers represent place.

Students are likely to:

Students are likely to:

Students are likely to:

Select language levels purposefully
and explore some patterns.

Express ideas coherently and with
development.

e different aspects of mode

e genre conventions of different texts

e how the production and reception of
texts are motivated by contextual
factors.

Level 5 | Apply arange of terminology Level 5 | Offer a perceptive account. Level 5 | Make sophisticated and perceptive
accurately. connections.
13-15 13-15 | Evaluate: 9-10
Select language levels with e the different factors associated with Covers texts evenly. Evaluate:
sustained relevance and evaluation mode * ideas about how individuals and
e the use of particular generic societies are framed and represented
of patterns. . . ) . )
conventions e in detail the ways in which texts are
. . C e the influence of contextual factors on similar and different.
Express "?'eas with sophistication production and reception of texts.
and sustained development.
Level 4 | Apply terminology relevantly and Level 4 | Offer a clear account. Level 4 | Make sound and occasionally
mainly accurately. perceptive connections.
10-12 10-12 | Analyse: 7-8

Covers texts evenly.

Analyse:

e ideas about how writers and
speakers represent places,
societies and people

e anumber of ways in which texts are
similar and different.
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A-level Paper 1: examiner commentary

AO1

The student expresses her ideas well and maintains a strong focus on the text at all times. She
uses terminology precisely and accurately (eg ‘the indefinite article’) and provides a thoughtful and
developed interpretation of the texts. Ideas are explored throughout (eg the developed discussion
of the ‘slap instinct’ and the exploration of self-reflection and personal opinion). There is a good
focus on ways of narrating and the use of narrative voice and particular registers: a great deal of
ground is covered in discussing stereotyping, attitudes to culture, and aspects of implied
readership and genre.

AO3

The student makes some clear and well-considered points on the memoir as a distinctive genre,
and how Fraser-Cavassoni’s language choices are typical of this kind of writing. She is also able to
draw on the discourse conventions of message boards in exploring her ideas. She makes some
developed points on the contexts in which the texts were written (eg on the difference between
Fraser-Cavassoni writing retrospectively, and consequently reflecting on her initial thoughts from a
distance, and the traveller probably writing after a recent trip to Paris).

AO4

There are clear connections made between the texts. The student has thought carefully about the
sections of the texts she wishes to write about (eg identity of the French, comments on place and
culture, reasons for wanting to recount experiences of travel, audience and register). Her writing
draws both on similarities and differences and these are well signposted through the use of
appropriate discourse markers.
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AS Paper 2: text extract for rewriting task

This is from our Paper 2 (AS): Specimen question paper on aga.org.uk/7707. Navigate to
‘assess’.

Text A

This is an extract from The Most Beautiful Walk in the World: A Pedestrian in Paris by
John Baxter.

Every day, heading down rue de I'Odéon toward Café Danton on the corner of boulevard
Saint-Germain or toward the market on rue Buci, | pass them.
The walkers.
Not all are walking, however. They'd like to be — but their stroll around Paris isn’t working
5 out as they hoped.

Uncertain, they loiter at the foot of our street, at the corner of boulevard Saint-Germain,
one of the busiest on this side of the Seine. Couples, usually, they're dressed in the seasonal
variation of what is almost a dress uniform — beige raincoat or jacket, cotton or corduroy
trousers, and sensible shoes. Huddling over a folded map or guidebook, they look up and

10 around every few seconds, hopeful that the street signs and architecture will have
transformed themselves into something more like Brooklyn or Brentwood or Birmingham.
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AS Paper 2: questions for task and commentary

This is from our Paper 2 (AS): Specimen question paper on aga.org.uk/7707. Navigate to
‘assess’.

Section B
Re-creative Writing

Answer both questions in this section.

n Refer to Text A from The Most Beautiful Walk in the World: A Pedestrian in Paris by
John Baxter.

Recast this as the section of the Café Danton’s website where the cafe’s location in
Paris is described.

You might consider:
¢ what will appeal to visitors about the location
o how the local area might best be described.

You should write about 200 words.

[15 marks]

n Identify four specific examples of language in your writing and explain your reasons for
using them.

You should write about 200 words.
[20 marks]

END OF QUESTIONS
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AS Paper 2: extract from scheme of work for Re-creative writing

This is from our Remembered places: Re-creative writing: Scheme of work on
aga.org.uk/7707. Navigate to ‘Teach'.

Introduction

This is a scheme of work for the teaching and learning of Remembered places: Re-creative
writing. It is not prescriptive but offers suggested approaches for teaching around the topic,
drawing upon key learning, concepts and analytical skills.

In this part of the Remembered Places subject content, students should be encouraged to
explore how writers present locations and memories and convey a subjective point of view
through specific uses of language, through the conscious shaping of their narratives, and
working with particular genre conventions. Students should be taught how to creatively re-cast
texts to take on the role of a writer presenting a place, controlling interpretative effects through
considered language choices. Students should be able to analyse texts (base texts and their
own re-creative writing) closely and confidently, drawing on a range of frameworks to support
their analyses.

The text used in this unit is the AQA Anthology: Paris.
Key terms for this unit are:

Genre: a way of grouping texts based on expected shared conventions.

Representation: the portrayal of events, people and circumstances through language and
other meaning-making resources to create a way of seeing the world.

Point of view: the perspective(s) used in a text through which a version of reality is presented.
Register: a variety of language that is associated with a particular situation of use.
Literariness: the degree to which a text displays ‘literary’ qualities along a continuum rather
than being absolutely ‘literary’ or ‘non-literary’.

Assumed coverage

Re-creative writing will need to be taught during the first year in classes where students are
being