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Summary

Students were well-prepared and familiar with the structure of the examination such that there were
only a handful of incidences of rubric infringement. Equally, it was noted that there is a growing
familiarity with the requirement of the assessment objectives applied to each of the questions. This
is a credit to students and teachers in their preparation for the examination.

Students completed the two compulsory sections and then their chosen option with some consistent
performance across these sections. Many students produced responses in line with the answer
space provided although a considerable proportion used additional pages. This would suggest that
timing was not an issue and students are generally suitably prepared in terms of producing suitable
length responses to the questions.

The paper allowed students to show good knowledge and application of knowledge to broad sections
of the specification and to make good use of the places and concepts studied. The skills questions
relating to AO3 provided variety in terms of response with a range of data presentation methods
used that required interpretation and analysis.

Those questions, X.3, which used stimulus resources (photographs, text, infographics) presenting
novel situations generated suitable responses balancing use of the novel situation with students’
own knowledge and opinions.

Of the options, Contemporary urban environments and Population and the environment were
significantly more popular than Resource security.

There was some variation in the effectiveness of responses to the different question types. The 4
mark (AO1) questions were answered well by some students but weaker students scored fewer
marks as their responses often lacked clarity, purpose and direction - tending to skirt the focus
concepts.

In the AO3 questions, Q1.2 was quite demanding as the amount and complexity of data was
significant and some struggled to analyse it successfully. Q2.2 also presented some challenges with
a significant proportion of students seemingly unfamiliar with a triangular graph and therefore failed
to plot the point correctly. The interpretation of the ward level data shown on the graph was often
misunderstood and so the analysis made little sense. Option AO3 questions appeared to be rather
more accessible. In Q3.2 the trend was fairly readily picked out with some successful use of data to
illustrate patterns and effective data manipulation. Q4.2 also provided a number of approaches for
analysis — the maps allowed students to compare and link different data sets as well as to show skill
in the use of the key. Q5.2 clearly presented opportunity for some considered analysis if the data
and scales were correctly understood.

The 6 mark questions, X.3, assessing AO1 and AO2 using novel situations gave students the
opportunity to assess and evaluate themes using the stimulus material. The resources used
(photographs and text) enabled this quite well but some students did drift into an analysis of the
resources, addressing AO3 which was not creditable. This was also the casein examination 7037.1.
These questions gave students the platform to put forward informed opinions based upon subject
matter they had studied and linking it to the unseen material.

The 9 mark questions in the option sections (.3 and .4) also gave students opportunity to evaluate,
discuss and assess themes. Successful responses demonstrated familiarity with relevant concepts
(such as urban recycling schemes, end uses of resources).

The 20 mark responses in all 5 questions produced some interesting and considered responses from
many students although some leaned very heavily on some outdated and clichéd views of places or
made contrasts between places that were difficult to compare in a meaningful way.
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Areas where students excelled

In the Global systems and global governance unit, Q1.3 was answered well. Students were
able to engage with the novel resource and they used this to develop a clear perspective on
the ways that globalisation (especially TNCs) can create injustices through the exploitation
of their workers. Many responses quoted examples of particular TNCs or industries in which
there had been notable cases of workers being underpaid, exposed to poor working
conditions, long hours or labour restrictions, or indeed the victims of commercial building
disasters. Some also balanced their answers with reference to the benefits brought by such
organisations to workers and low income countries / NEEs.

The cross-specification synoptic question this series appeared in unit 1 - 20 mark question
Q1.4 was a particularly well-answered question. Many students relished the opportunity to
discuss the threats posed by climate change, tourism, fishing and whaling, scientific research
and potential future resource exploitation student and they were clearly able to link this part
of the Human Geography specification to the Water and Carbon unit of Paper 1. Arguments
were often well-constructed with good AO1 knowledge of the threats and strategies to
manage them.

In response to Q2.3 many Q2.3 was answered quite well by some students. responses
successfully utilised the novel resource to engage in a discussion of how place meaning is
influenced by past processes, not only using the resource, but including good AO1 about
Liverpool or similar examples such as London Docklands which had undergone change as a
result of deindustrialisation, regeneration and a desire to use evidence from the past in
constructing present-day place meaning.

Q2.4, the 20 mark question in this section also produced some good responses. The range
of near and far places studied was wide-ranging but many used east London (Stratford, Brick
Lane, Docklands) as a case study. In the main, students kept to the requirements of the
question and focused on either economic or cultural changes assessing the impacts on both
their near and far places. Essays were often well-structured, clearly coming to an evaluative
conclusion and the length and structure of these responses showed good preparation for the
paper.

In the Contemporary urban environment option Q3.2 (the AO3 question) was answered well.
Many students had a clear strategy for these questions; looking for the broad trend (in this
case a positive correlation between GDP per capita and % of total population living in urban
areas), identifying high and low examples / extremes, using data in support, employing some
form of data manipulation, in this casealso looking at countries in terms of continental pattern
and identifying anomalies.

Q3.3 showed good responses with students using the unseen resource as a way into
evaluating the success of pollution reduction policies in Mexico City but also in other places
studied such as London (congestion charge and the ULEZ) and Beijing.

Q3.4 was also quite successful with the better answers using a diverse range of schemes
and informal strategies in their discussion (Amsterdam, London, Lagos and Mumbai were all
frequently used to illustrate responses).

In the People and Environment option, Q4.1 was completed successfully by those students
who clearly knew the concept of salinisation and its impacts on plants and agriculture so
could score four marks quite readily. Secure subjectknowledge was the key to gaining marks
here as in other AO1 focused questions. This point is also noted in the 7037-1 Examiner
Report.

The resource provided in Q4.3 allowed many students to develop good discussion of the
possible health impacts of climate change; the best answers linked impacts to the
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progressive effects that would develop as temperatures increased following the increase
shown in figure 8.

Q4.5, the responses to the 20 mark question were positive with some strong local case study
knowledge or well-used text book case study material used to support students’ responses.
In Resource security option, Q5.1 like other 4 mark AO1 questions distinguished between
students who had a firm grasp of the concept of the resource frontier and those who did not
with marks reflecting this.

Q5.3 was answered well. The novel resources prompted many effective discussions of the
conflicts between resource security and human welfare, with the latter usually focused on the
threat posed by further fossil fuel use and climate change.

Q5.5 demonstrated good case study use with some detailed knowledge of water transfer
schemes and desalinisation projects employed to illustrate and evaluate the sustainability of
water supplies.

Areas where students struggled

In the Global systems and global governance section Q1.1 proved a challenge to many.
Students often gave definitions of globalisation as a concept rather than focusing on patterns
of global production and consumption and how globalisation had led to shifts in the old-world
order. Some did attempt to show patterns by way of particular products or industries which
was a valid approach.

Some had difficulty with Q1.2. The data presented had a lot of information and some students
attempted to analyse many aspects of it consequently producing some rather confused
responses. In the time and space available to answer these questions the strategy of looking
at a ‘big picture’, identifying some useful illustrative data as evidence, showing some
manipulation and links is sufficient to access level 2 without the need to comment on every
aspect of the data shown

Q2.1, the four mark AO1 question of Changing places produced some varied responses but
some were unable to clearly link a data source they had used to investigate lived experience
sufficiently to gain full marks. The identification of a source, the data shown and how this
linked to lived experience in the distant place studied would have generated full marks but
some answers lacked focus and listed sources, explained the concept of lived experience or
did not link the data source to the lived experience in that place. A number evaluated the
validity or usefulness of the data source which was not required.

The AO3 skills question Q2.2 demonstrated that a large proportion of students were neither
familiar with the concept of a triangular graph nor able to relate each of the points plotted to
an individual ward and then read the graph to see the age structure of that ward. Therefore,
many responses gave broad and incorrect descriptions trying to link the wealth of different
age groups or the demographic structure of Bristol as a whole. Time spent really thinking
about the data being presented and understanding the stem of the question might have
produced more considered and accurate responses analysing the data shown. This
highlights the importance of students being familiar with all of the geographical skills included
in the specification.

Whilst a good proportion of students produced some good responses in Q2.4, a significant
number produced some rather tired, out-dated and stereotypical information about the near
and far places studied. There should be greater awareness that Brick Lane is not ‘full of curry
houses’ or that the regeneration of Liverpool cured it of being ‘crime ridden and riot-fuelled’.

Q.3.1 required students to outline how the rise of the service economy had led to urban
change. Rather than focus on the nature of services and the impacts of the growth of this
sector, many discussed the decline of the primary and secondary sectors and the causes of
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deindustrialisation. In these short answer questions, it is important to focus on the key ideas
in the question, not create a longer more discursive and wider ranging response.

e The essayin Section B (Q3.5) was geared towards the assessmentofthe relative importance
of physical and human factors in creating patterns of inequality. Some responses became a
long history of the area studied or made contrasts between urban areas that were somewhat
incongruous — for example, a contrast between a big city and small rural village.

e Q4.2, the AO3 question of People and the Environment often had discrete points noted from
the four maps rather than analysing the resource as a whole and looking for similarities,
differences or links between the different components.

e Q4.4 proved a challenge for those students who either did not know the concept of
epidemiological transition or those who referred to a communicable disease rather than a
non-communicable one. It was however still possible to access the lower parts of Level 2 in
this case.

¢ In the Resource Security section, the data analysis in Q5.2 was quite challenging for some
students and often seemingly random data points and values were stated in a rather
descriptive way instead of looking for a bigger picture and connections between aspects of
the figures.

e Finally, regarding Q5.4 many responses featured much learned case study material of the
specified ore rather than focusing on relevant aspects of demand and end use of the ore to
provide a more suitably focused response to the question.

4 mark AO1 questions
These questions assess knowledge and understanding and require students to outline key
processes, concepts, interactions and change.

Qualities seenin more successful responses

In order to score well in these questions students should produce clear and straightforward
responses that are focused on the concept being assessed. Subject knowledge is therefore
paramount and then constructing a concise, focused response — often along the lines of ‘what is it”?
Why is it important? Where does it happen? How might it be suitably illustrated?

Q1.1 needed to focus on patterns of global production and consumption. Q2.1 required a knowledge
of their distant place study, lived experience and how this had been investigated in the classroom.
Q3.1 required a knowledge of the service economy and related urban changes. Q4.1 required
straightforward knowledge of salinisation, its causes and effects on agriculture. could quickly build
to four marks. Q5.1 was similar in that if there was knowledge of the concept of the resource frontier,
then developing that with statements of what it is, where it might be found, a relevant example of a
resource and location along with a commenton accessibility, controversy or other suchissues, would
also build to full marks.

The student answer to Q2.1 below shows a straightforward response demonstrating a clear
understanding of the concept of lived experience, it clearly states the source used, what data this
produced and then how this informed the student about the lived experience in this place. It therefore
scored 4 marks.
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Question 2 Changing places

[0]2].[1] Outline how you used one data source to investigate ived experience in your distant
place.
[4 marks]
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Limitations of less successful responses

The key issue with the 4 mark AO1 questions is student subject knowledge. If students do not know
the key concept then it is very difficult to gain credit. Secondly, answers that are unclear and
unconvincing do not score well. A thorough review of all the key terms in the specification is good

revision and exam preparation for this type of question.

In this example below, the student gets one mark early on for the observation of food production
from LICs and transportation to HICs but then does not make any further clear statements and is

rather vague.
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Question 1 Global systems and global governance
. EI QOutline how patterns of global production and consumption reflect globalisation.
[4 marks]
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6 mark AO3 questions
These questions assess how students interpret, analyse and evaluate data, evidence and
resources.

Qualities seenin more successfulresponses

These questions, testing AO3, geographical skills, demand students demonstrate a particular skill,
or show the ability to analyse, interpret or evaluate some form of geographical data presented as
maps, graphs, tables or infographics. As with all of the questions in the examinations, students are
required to ‘think on their feet’ and should be ready to deal with data and skills in any of the ways
prescribed in the ‘skills checklist’ of the specification.

The example below is from Q3.2 and was awarded level 2, 5 marks. It gives a clear overview of the
general pattern, makes good use of some data (there is a slight error in reading from the scale),
identifies regional patterns and comments on an anomaly.
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Figure 5 is in the insart _—

Figure 5 shows the GDP per capita and the percentage of total population living in
urban areas in selected countries in 2016

0]3].[2] Analyse the data shown in Figure 5.
[6 marks]
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Limitations of less successful responses

It appeared that fewer students this year drifted from the analysis of the data into an attempt to
explain the information presented. This would appear to be testament to teachers preparing students
for these questions.

The data used in these questions is drawn from a variety of sources and is often complex, especially
when seen for the first time and under the pressure of exam conditions. Students must therefore
ensure they have studied the stem of the question and taken enough time to understand what is
being shown and how. The should take time to read and understand scales, keys or other contextual
information. Responses that have engaged with the data in this way are invariably better.
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The example below (to the same question) makes a valid point at the beginning to show an
understanding of the general pattern, but then starts to drift and the data used is not accurate. |t
was placed in Level 1 and awarded 2 marks.

Figure 5 is in the insert.

Figure 5 shows the GDP per capita and the percentage of total population living in
urban areas in salected countries in 2016.

@ Analyse the data shown in Figure 5.
[6 marks]
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6 & 9 mark AO1/A02 questions with stimulus

These questions assess knowledge and understanding when applied to novel situations
(resource prompts)

Qualities seenin more successfulresponses

This type of question demands students focus on the key command within the question and evaluate,
assess or discuss the relevant concept whilst making connections to the resource used.
Consequently, students need to be ready to combine their knowledge and understanding with the
stimulus material.

For example, in Q2.3 good responses could connect the role of past processes in creating present-
day place meaning with identification of the connections between the Albert Docks of 1885 and their
transformation to an area of shopping and entertainment in 2021 by referring to the modern use of
the dock infrastructure such as the buildings, waterfront spaces and industrial architecture. Some
very good responses built on the ‘layered’ ideas of past function and processes to create the
contemporary place meaning.

Q4.3 in the People and Environment section required a discussion of the possible health impacts of
global climate change using the figure provided to help. The figure showed predicted impacts of
climate change on water, ecosystems, food and coasts but did not explicity mention health.
Therefore, students needed to make the links to health aspects such as food security, malnutrition,
the availability of clean water, disease vectors and in many responses the mental as well as physical
health impacts.

In the example shown below the student has engaged with the resource and made links to health
implications, even considering some positive as well as negative impacts. There is a good balance
of AO1 and AO2 statements and the response got Level 2, 6 marks. In order to access the top level
the points could have been developed further — the idea of health getting progressively worse as the
temperature increased towards the + 5°C mark, or more specific reference to parts of the world they
had studied would have increased the mark given.
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Figure 8 shows some predicted impacts of global climate change.

Figure 8
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Limitations of less successful responses

Less successful responses tended to miss the command word (assess, discuss, evaluate...) and
simply write about the topic (producing AO1 heavy answers) or failed to incorporate a link to the
stimulus material. For example in Q1.3 some responses discussed injustices and the problems
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caused by TNCs without reference to figures 2a and 2b, or they simply described the information
presented (lifting from figure 2b) instead of ‘using’ the information as a starting point for a discussion.

The example below illustrates a level 1 response from Q2.3. Here the student only provides some
quite simplistic AO1 statements and they have not really understood the idea of place meaning
changing over time.
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Figures 4a and 4b are in the insert.
Figure 4a shows the Albert Docks, Liverpool, a working port in 1885,

Figure 4b shows the Albert Docks, Liverpool, a shopping and entertainment area
in 2021.

[0]2].[3] using Figure 4a, Figure 4b and your own knowledge, evaluate the role of past
processes in creating preseni-day place meanings.
[6 marks]
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9 mark AO1/A02 questions (no stimulus)

These questions assess application of knowledge and understanding of links within topic
specification content.

These 9 mark questions in Section C required an understanding of links with the option units as the
cross-specification question was the 20 mark question on Section A.

Q.3.4 required students to consider the success of recycling schemes in relation to the economic
characteristics and attitudes of the population. Good use was made of a variety of case studies
including Mumbai, Lagos, Singapore and London with effective contrasts made between cities with
successful schemes or otherwise.

Q4.4 connected the epidemiological transition with a knowledge of a non-communicable disease
(most frequently coronary heart disease, asthma or diabetes). Even where students were unsure of
the concept of epidemiological transition they could often link economic and social development to
the prevalence of their chosen disease and make some form of evaluation as to the extent to which
they are connected.

Q5.4 required that links between the demand and end uses of the mineral ore they had studied be
assessed for level 2 credit. Many students found this quite challenging.

Qualities seenin more successfulresponses

The keys to good marks here were knowledge of the topic (AO1), the ability to link the parts of the
question and evaluate the components and having an awareness of a context through well-chosen
examples. Good answers tend to be focused and respond effectively to the question within the
answer space on the paper. This is important for consistent scoring and effective timing over the
whole paper.

The example below is focused, shows good knowledge and understanding (AO1) and effective
application (AO2) to answer the question. It was assessed as a Level 3 response and awarded 8
marks.
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Limitations of less successful responses

As explained above, a lack of understanding of the subject matter is an important element in
successful answers. Making statements without substance and not having the subject knowledge or
place knowledge to back up these statements also limits the level and mark awarded.

The illustration below is of a response that makes baseless comments without any real
understanding. It was assessed in Level 1 and awarded 2 marks.
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20 mark questions

These questions assess knowledge, understanding and application: constructing arguments
and drawing conclusions.

As mentioned in the introduction, there were some very clear and focused 20-mark responses and
it is apparent that students are well-trained for these questions. It is important for the balance of
responses and consistencyacross the paper for students to produce essays that are not overly long.
Good practice was seen with responses that start with a clear position statement and then developed
a clear thread with evidence from valid examples. This balance of AO1 and AO2 is the way to good
marks. There should be a final conclusion that clearly links back to the question set.

Qualities seenin more successfulresponses

The best essays followed the structure outlined in the previous paragraph and made good use of
case studies. For example, in Q1.4 there was plenty of detailed knowledge of Antarctica and the
Southern Ocean, the threats from both climate change and the changing carbon budget along with
other issues such as fishing and whaling, tourism, scientific research and the future prospect of
resource exploitation. Students were also conversant with the organisations and agreements in place
to manage Antarctica and could provide effective critique.

The example below illustrates all of these characteristics and was awarded Level 4, 18 marks.
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Limitations of less successful responses

Where students did not perform as well in the essay questions, the opposite characteristics were
often evident - namely, no clear position statement, copious AO1 retelling case study knowledge
without application and an absent, vague or unsubstantiated conclusion.

In each of the essays there were some misunderstandings and errors. In Q1.4 some students failed
to consider threats beyond climate change or drifted into a discussion of the causes of climate
change such as deforestation of the rainforests. (The existence of polar bears in Antarctica was an
all too frequent worry!).

In Q2.4, there were some stereotypical and out-dated perceptions of place presented. The biggest
issue with Q3.5 was being able to contrast the importance of physical and human factors or the
selection of urban areas that were too large to contrast effectively. Q4.5 also had some rather
stereotypical ideas that were simplistic and suggested a lack of real understanding.

The biggest issue with responses to Q5.5 was that of recounted case studies of water transfer
schemes without discussion of the sustainability aspect that the question was probing.
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The example below is a student response to Q1.4 and whilst is presents a view it is clear there is a
lack of depth and detail with regard to the subject content. It just gets into Level 2 and was awarded

6 marks.

0 :!.Eﬁ “The: impacts of changes in the carbon cycle represent the greatest threat 1o
Antarctica and the Southem Ocean.'

How far do you agree with this view?
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Synoptic question

These questions assess knowledge, understanding applied to links across specification
content

The synoptic question appears once each series in either Paper 1 or Paper 2 and makes links across
specification content.

The question illustrated above was the synoptic question linking between the Physical and Human
geography content of the specification. It was approached well by the vast majority of students and
scored the highest mean mark of all the 20 mark questions.

Students were able to make the links between the carbon cycle, climate change and the extent of
the threats to Antarctica and the Southern Ocean as well as considering other threats facing the
region.

Qualities seenin more successfulresponses

In Q1.4 there was often very detailed knowledge of the threats alongside the organisations and
policies / agreements being put in place. Many students could make effective connections to the
physical side of the changes with good knowledge of systems, feedback loops and dynamic
equilibrium. The longer-term future was also a feature of many responses and students considered
the possibility of Antarctica being ‘opened up’ to exploitation of fossil fuel and mineral resources as
more ice melts and protocols come to the end of their life span. There was certainly good evidence
of synoptic thinking in the responses to this question.

Limitations of less successful responses

Those students who did not respond so well in this question often had a very basic or absent
understanding of the carbon cycle and its effects on Antarctica, sometimes their discussion was
directed more to the worldwide causes of climate change or they failed to appreciate the range of
other threats in the region.
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Further support

Mark ranges and award of grades

Grade boundaries and cumulative percentage grades are available on the resulis statistics page
of our website.

Enhanced Results Analysis (ERA)

Use our exam results analysis tool to create and customise as many different reports for comparison
as you like.

Professional development

Attend one of our feedback courses where you can review example responses from students and
commentaries from our examiners.
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Contact us
Our friendly team will be happy to support you between 8am and 5pm, Monday to Friday.

Tel: 01483 477 791
Email: geography@aaqa.org.uk

aga.org.uk
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